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In many communities throughout the country citizens and pro¬
fessional educators have cooperated In the study of the needs of children,
communities, homes, assets and liabilities. School boards and lay com¬
mittees are needed not just to promote the. welfare of educational In¬
stitutions but to exemplify the working democracy. Citizen's support
should not be sought Just for the passage of bond Issues and the
approval of new buildings. They should be continuously concerned with
how and what the school teach their children and to what end.
The home and agencies which Intimately condition the values,
attitudes, and behavior of children, must work together to make
education vital and productive. Too often parents complain or criticize
but seem fearful of communicating with teachers or admlnl8trators--those
who are In the best position to put suggestions In practice.^
Schonell contends that home background is a wide and embracing
term and Includes Influences of an emotional as well as material kind.
Influences subtle as well as direct In their effects. Host observers
would agree that home background can Include:
1. Economic conditions such as relate to Income of the family,
size of home, sufficiency and regularity of meals and
^Harold W. Bernard, Human Development In Western Culture (Boston:
Allyn and Bacon, Inc., 1966), pp. 417-18.
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sleep.
2. Opportunities for play and for social experiences of
different kinds—these, of course, are linked with
growth of concept and vocabulary.
3. Nature and amount of speech and language patterns of
children particularly as they are influenced by the talk
of their parents.
4. Attitudes towards reading and writing, the amount of
reading done in the home and the availability of books
of varying levels of difficulty.
5. Quality of family life in terms of inter-parental
relationships as they influence the child's security
and personality growth generally.
All of these are related in some measure to learning dis¬
abilities. Though research shows that the relationship of learning dis¬
abilities with economic conditions as related to income, size of home
and the like is almost negligible, except in extreme cases of physical
deprivation.^
While research has generally revealed that pupils with rich in¬
formational backgrounds and high verbal opportunities make more rapid
progress in reading than those whose backgrounds are meagre, yet it
would seem that these conditions are also linked with the kind of
emotional relationships between parents and children that exist within
the family unit.
^Fred J. Schonell, The Psychology and Teaching of Reading (New
York: Holt, Rinehart and Winston, 1966), pp. 35-8.
^Ibid.. p. 37.
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Sheldon and Carrillo showed that superior reading ability was
associated with:
1. The number of books In the home
2. Educational levels of the parents
3. Favourable attitudes of the child to school
There Is sufficient evidence to show that disability in learning
is very often associated with adverse emotional conditions within the
family, such as those of overt parental hostility, parental rejection,
neurotic conditions, separation of parents because of various reasons.^
Vernon's sampling of the vocabularies of 200 children between the
ages of four and a half and five and a half collected during the play¬
time of the children showed how great Is the range of words used In
everyday situations by different words. While these numbers were not
the total vocabularies of the child, they did represent a sampling of
what the pupils used in a functional situation and hence were probably
2
an Index of total vocabularies.
It Is to be expected that a school community will support the
school, though this is not always the case. However, community respon¬
sibility for the children of that community extends to the provision of
cultural, recreational and personally beneficial opportunities. A child
needs to be able to benefit from immediately available community resources
for optimal development toward the kind of person who would eventually
experience success in a formal school environment.
D. Sheldon and 0. L. N. Carrillo, "Relation of Parents, Home,
and Certain Developmental Characteristics to Children's Reading Ability,"
Elementary School Journal, XX (Jani^fy, 1552^, 52.
2
A. C. and P. E. Vernon, The Vocabularies of Scottish Five-Year




It is in the everyday activities of community life that
children see at first hand the structure and processes of
human society. Language is being used, mathematics and
science are at work, music and art are being enjoyed, and
history and literature are being lived in the community.
It is to a large extent through participation in the work of
Boy Scouts, Girl Scouts, and other community groups that
children learn leadership, cooperation, and social responsi¬
bility, A part of the responsibility of parents is to work
cooperatively with others to develop a \diolesome community
for children; for children leaivi from the life of the community
as well as from the home and the schdol. Our purpose is to
call attention to the fact that one of the most effective non¬
school educative agencies is the life of the community,^
Failure to provide time, space, equipment, and an atnwsphere
conducive to exploration does not foster the child in developing powers
of observation, impedes his ability to do creative thinking, his desire
and incentive to meet problems and to solve then,
Sperry and others state that there is a general agreement that
children of normal physical and intellectual capacity whose school
achievement is below normal are suffering from a disability which can
have painful and fnistrating consequencies for him for years to come,^
Factors related to learning disabilities and -idiich are deleterioiis
to the leaniing of pupils are shown through symptoms such as: excessive
talkativeness, or quiet, extremely short attention spans, difficulty in
thinking, lack of interest in and indifference about things, low tolerance
for failure, persistence in behavior patterns, hyperactivity, rebellious¬
ness, negative behaviors, excitability, independent play in the company
^William B, Ragan, Modern Elementary Curriculum (New York: Holt
Rinehart and Winston, I966), p, 73*
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Bessie Sperry, Nancy Staver, Beatrice Reiner and David Ulrich,
••Renunciation and Denial in Learning Difficulties," American Journal of
Orthopsychiatry. XiVill (January, 19^8), 98,
of his peers, compulsive and/or impulsive actions, and emotional liability,
Brueckner and Bond believe that if the home environment is tu>-
favorable, the child's task of overcoming a learning disability is more
diffictilt,^
Robinson states*
That forty-seven per cent of her reading oases failed to
improve until faulty home conditions could be corrected. The
parents of children with difficulty in reading have a right
to be highly disturbed because of this disability. Fre¬
quently in sxich instances the parents attempt to teach the
child to read. However, if the school is trying to correct
the disability in one way aad the parent instruct him in a way
that is quite different, only confusion can result*^
Parents of a child who is in difficulty with his subjects should
encourage the child to read but shoiild avoid placing pressure upon him.
The parents should listen to the child read and should read some of the
material that he reads in order to be able to discuss it with him. They
should take him to places of interest and discuss -vdiat has been seen
in order to build backgrounds for materia s that the child will read.
He should have a comfortable place in the home in which to read, >riiere
it is quiet and free from distractions. The parents shotild go to the
library with him and help him build a library of his ownj and should
let the child see them read so that he will know that reading is imu-*
portant to adults.
^Xeo J, Bmieckner and Guy 1, Bond, The Diagnosis and Treatment of
Learning Difficulties (New York* Appletorv-Century-Crofts, Inc,, 195^)>
P. 96.
Helen Mansfield Robinson, "Why Pupils Fail in Reading" (Chigago*
University of Chicago Press, 19U6), 96-7,
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Roberts and Coleman state that in a study of the role of visual
and kinesthetic factors in reading that poor readers are significantly
inferior on tests of visual perception. He found also that such readers
are greatly aided through the use of kinesthetic training in learning
1
new materials.
If the child has too much work to do at home, this should be
pointed out to the parents. If he is losing valuable rest time because
of unwise use of television or because he is allowed to stay out too late
at night, the proper recommendations should be made. The emphasis in
serious learning difficulty should be placed on cooperatively working
out what will be best for the child.
The entire out of school program of the child must be attuned to
his educational problem. The efforts of the parents must be directed
into activities beneficial to the child's education. The home and the
community share the responsibility for this task. It must be certain
that the child meets a consistent approach to the solution of his
learning difficulty throughout his day.
Evolution of the Problem
The problem pursued in this study grew out of the writer's
awareness of such a vast number of pupils each year who seemed to have
difficulty in learning, particularly those who had deficiencies in all
subject areas. Historically, the institution thought to be inferior
was the blame for the child's intellectual capacity. Today, the community
and home are the centers of concern in terms of the development of the
^Richard W. Roberts and James C. Coleman, "An Investigation of
the Role of Visual and Kinesthetic Factors in Reading Failure," Journal
of Educational Research. LI (February, 1958), 445-51.
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development of the child as well as in the school.
Contribution to Educational Research
After the completion of this study the writer hopes to be better
prepared to work with pupils who manifest learning disabilities which
maybe attributed in part to home and community factors. Also, this
study should be valuable to other elementary teachers who are interested
in effectively coping with this type of child who is more and more the
focus of educational efforts.
Statement of the Problem
The problem involved in this study was to identify factors present
in a selected southern suburban community which might contribute to
learning disabilities among elementary school pupils.
Purposes of the Study
The purpose of this study was to determine the home and community
factors existing for the school age population of a southern suburban
community which have been found to be related to learning disabilities.
More specifically, the purposes of this study were:
1. To determine attitudes of parents toward the school.
2. To determine the extent of participation of parent-teacher
conferences and P.T.A. activities.
3. To determine provisions made for doing school assignments
in the home.
4. To determine the kinds of home activities engaged in for
recreational purposes.
5. To determine the extent of the use of recreational
8
facilities in the community,
6, To determine the extent to which available library
facilities are utilized,
7, To determine the types of community organizations found
in the community and the extent of pupil participation,
1
Definition of Terms
The following definition was used throughout this study*
1, Learning disabilities - has the capacity to learn but one
or more channels for learning is blocked,^
Locale of Study
The locale of this study is a community in one of the tri-cities
located in the southwestern part of Pulton County, This suburban com¬
munity is located approximately eight miles southwest of Atlanta, This
predominantly residential siiburban community has a Negro population
of lj.,900. As a result of the Ui^an Renewal Program, 119 Negro families
have been dislocated with no provision for relocation in this sihiirban
area; however, a low income housing unit is under construction to house
17U families
Method of Research
The descriptive-survey method of research was utilized, with data
collected by a questionnaire technique.
Description of the Subjects
The subjects used in this study were thirty-five parents whose
^Jeanne McRae McCarthy, '‘How To Teach The Hard-To-Reach,” Grade
Teacher, LAOXIL (May/june, 19o7), 98.
9
children attend one of the two elementary school which is located in
the community. These subjects have lived in this southwestern suburban
community from one to twenty years or longer. A large number of parents
work outside of the community. There are a few engaged In skilled labor,
business and professional work. This type of occupation Includes
plumbers, welders, bricklayers a dry cleaning establishment owner and a
teacher. However, most of the parents are engaged In unskilled labor
and domestic work. The Income of the subjects ranges between $2,000
and $4,000 per year. The educational status of the parents of this com¬
munity is low, however. It Is the aspiration of the parents to raise the
educational levels of their children.
Description of Instruments
A questionnaire was constructed by the writer who attempted to
employ questions which would be suitable for obtaining data describing
the home and community factors which might be related to learning
disabilities among Its children. These questions were based on the
purposes of the study. The construction was such that opinions could be
indicated by checking the various Items with a minimum of writing. The
questionnaires were given to a group of parents, not to be used In this
study for validation. The questionnaires were validated for adequacy
of construction and returned to the writer. They were delivered by the
writer to the thirty-five parents selected for the study for their
opinions. The subjects were asked not to sign the questionnaires as




The procedural steps used were as follows:
1. Perralssion to use school roster of parents was secured
from the proper authorities.
2. The questionnaire was constructed by the writer and ad¬
ministered to a group of parents for validation.
3. The questionnaires were validated and returned to the
writer.
4. The questionnaires were delivered to the subjects for
their opinions.
5. The data derived from the questionnaire responses were
analyzed, interpreted and assembled in appropriate tables.
6. After the study was completed, the findings, conclusions,
implications and recommendations were reported as dictated
by the purposes of this study.
Survey of Related Literature
A survey of literature pertinent to the study of home and com¬
munity factors which are related to learning disabilities was made in
the following areas: (1) symptoms of learning disabilities, (2) the
influence of home conditions on learning, (3) the Influence of community
conditions on learning.
The contributions of environmental and Instructional factors to
educational disabilities and the complex nature of the learning In¬
volved are basically at the root of the vast majority of learning oon-
fuslons which result in extreme disability cases.
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SymptOMS of learning disabilities
According to McCarthy there are ten visible signs of the learning-
disability child. She notes, however, that among the following charac¬
teristics some of them may be contradictory:
1. Hyperactivity - This child cannot sit still, there is no
organization and his desk Is usually a mess. Some may be
compulsively neat.
2. Perceptual motor impairments - Usually poor coordination
is observed, wherein the child doesn't connect what he
reaches for, handles pencil and scissors awkwardly.
3. Emotional lability - The learner may sit and do nothing,
doesn't seem to tune-in, seems to become upset when spoken
to, slow to react and falls to Interact.
4. General coordination deficits - This condition is evidenced
by awkwardness and/or clumsiness, for example, the child
may kick over the waste basket while trying to put some¬
thing in It.
5. Disorders of attention - This disorder Is manifested by
short attention span, easy distraction and a tendency to
keep repeating a word or phrase due to inability to change
readily to another.
6. Impulsiveness - This disorder Is characterized by sudden,
unpredictable changes In activity. For example, a pupil
may be reading a book and suddenly hops another child
passing in the aisle or he may be doing a picture and
seemingly In the wink of an eye Is across the room
12
bothering somebody.
7. Disorders of memory and thinking - The child consistently
makes inappropriate responses.
8. Unable to organize thinking - Such a child is very slow to
form concepts.
9. Specific learning disabilities - The learner is not capable
of searching for and selecting relevant information from
different sources.10.Disorders of speech and hearing - With these disorders re¬
versals are shown in the child's attempt to write letters
and numerals, "p", "b", "q”, may be mixed up or 71 may be
1
confused for 17.
Brueckner and Bond state that if appropriate adjustments,
suitable instructions, and good school and home environment are present,
it is the rare child who is so limited within himself that he cannot
be expceted to progress in reading, arithmetic, spelling, and language
2
usage.
Dickens states that the child's concept of hlmaelf as an indi¬
vidual person of worth as well as his concept of his environment is
3
also important to his growth and ability to learn.
The influence of home conditions on learning
We cannot lead children to read books for enjoyment or consult
^Ibid.. pp. 97-98.
2
Brueckner and Bond, op. cit.. p. 52.
3
Annie B. Dickens, "Children Who Fall: An Explanation of the
Factors Impairing School Achievement" (unpublished Master's thesis.
School of Education, Atlanta University, 1964), p. 31.
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reference books for information unless they have plenty of opportunity
to see books, to handle books, to browse through books, and to take
away books to read in the quiet of their home.
Some environmental and instructional factors may foster educa¬
tional disabilities which might limit or inhibit the functioning of the
child in academic situations. The child may become educationally handi¬
capped as the result of a number of reasons, among which are: (1) a
failure to learn an essential technique, (2) overemphasis in particular
skills, (3) persistent instruction in an Inappropriate mode, or (4) where
interests and goals conflict to the point that learning does not seem
worth the effort.
Brueckner and Bond argue that the development of adequacy in
basic school learning is a cooperative enterprise shared by home, school,
and other agencies concerned with the growth and development of children.
The home has a very important role in educational progress. During the
early years, the child's security, his ability to carry enterprises to
a successful conclusion, his ability to follow directions, his basic
language usage, and his background of understandings are developed in
the home. If the members of the family group are quarrelsome, over¬
exacting, overprotectlve, or inconsistent, the child is quite likely to
come to the educational scene ill-equipped to acquire such complex
1
learnings as reading, arithmetic, spelling, written and oral expression.
Altman states that during the 1940's some of the earliest and
probably the most complete reports dealing with the effect of the home
environment were groups of studies conducted at the Fels Research
^Brueckner and Bond, op. cit.. p. 46.
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Institute. These studies had as their major concern the effect of
democracy In the home on the child's aggressive mastery and competi¬
tive behavior. In one of these studies It was noted that highly
democratic homes were associated with warmth, that highly democratic
parents provided strong emotional support for their children. The
report also concluded that children from indulgent homes are relatively
inactive, unaggresslve, lacking In originality, and are Inferior in
1
social status.
Justin and Rust state:
The home should give Its children a sense that they
belong and are included In the plans and thoughts of the
group and that In their little world all Is reasonably
well. When we are young and Immature, we are dependent
upon the home for everything: food, shelter, clothing,
warmth, and joy. Our main safeguard then Is the affection
of our parents for us and for each other. It Is most im¬
portant, then, that the home provide a sense of security.
During the school years, the home's responsibility for the educa¬
tional success of the child Is not lessened. The degree to which the
home takes an Interest In the child's school work has a distinct re¬
lationship to the child's success. If the child Is encouraged to use
the library, and If he has books purchased for his own collection, his
chances of success in reading are considerably enhanced. If his
parents show an active Interest In the child's work In arithmetic,
spelling, and other school subjects, the child Is more likely to sense
their importance.
1
Charlotte Altman, "Relationship Between Maternal Attitudes and
Child Personality," American Journal of Orthopsychiatry. XXVIII (February,
1958), 150-69.
Justin and Luclle Osborn Rust, Home and Family
Living (Chicago: University>of Chicago Press, 1941), p. 9.
15
Chapman mentioned that study at home is a part of the life of
all school children and as success in school work is generally highly
regarded, the extent to which parents make provisions for study may be
considered a crucial test of the adaptation of the home to the needs
of the child.^
Worley contends that books and poetry should be a heritage of
all children. Make them available in the home and plan family trips to
the library. Time should be reserved for children each day for unplanned
activities, those which replenish mind and spirit; time to play with
friends, to enjoy books, to explore, to discover, to create or reject
2
on their own.
Musgrove contends that the home and school should merge, with
home as a senior partner. Parents should keep up with their children,
should know where they are and how they are getting on in their studies,
should look into their books, give an eye to their written work, be
3
ready with opinion, a hint and a word of encouragement.
The parent has the responsibility of encouraging children to
discuss current issues and to make sound decisions. Children should be
taken on trips, to concerts, to museums, to the zoo, and to many other
points of interest. It seems reasonable to assume that these activities
cooperatively planned and enjoyed with children provide a rich learning
Jennie Chapman, The Home and Social Status (New York: Grove
Press, Inc., 1955), p. 77.
2
Stinson E. Worley, "Parents Are Also Teachers," Childhood
Education , VII (February, 1967), 341-43.
3
Frank Musgrove, The Family. Education and Society. (London:
Routfledge and Kegan Paul, 1966), p. 71.
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atmosphere. The child Should be encouraged to be himself, and his in¬
terests shared. The realization that self-confidence is part of a good
self-image is essential. The child needs to discover his capabilities
and show pleasure in them. Respect for a healthy body, encouragement
and good health habits realization that late hours, emotionally loaded
television and little or no breakfast mean sleepy exhausted children,
not ready for a school day, are primary parental concerns.
According to Cypher education actually begins in the home, and
we have come to the point today in this country where everyone seems
interested in providing better homes, equipped with conveniences
conducive to a so-called good standard of physical living.^
Jacobson argues that it takes a modest ambition, the cultivation
of an ability to focus on those issues or those parts of issues which
are within our capacity to influence. Influence begins at home, and
we are likely to feel that getting together is worthwhile if we tackle
2
Issues which are concrete, close to home and personally involving.
Ellinger concludes that involvement in family activity, amount
of home emphasis upon school contribute to an Intellectual environment.
The levels of satisfaction with school exhibited by parents, opportuni¬
ties, resources, and activities provided, as well as some factors in
the emotional environment such as decision-making, discipline on a
rational basis are components of family living which foster desirable
Irene F. Cypher, "The Community's Interest in Today's Schools,"
The Instructor, 3^1 (June^ 1956), 13.
2
Stanley Jacobson, "When School People Get Together," The
National Elementary Principal. XLIV (May, 1965), 29.
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attitudes for success in school.^
Frank states that It Is Impossible for all children to learn the
same thing from what appears to be the same situation. It is also
impossible for all children to learn equally effectively from the same
material and activities. Therefore, each individual may learn in a
different way from the same situation, lesson or experience. He selects
what is highly relevant and significant and ignore all other. To learn
the equivalent, each child may need a variety of experiences, visual,
auditory, tactile, graphic, plastic, through which he gains, under¬
standing and learns to relate himself in his idiosyncratic way to the
2
world.
The influence of communitv
conditions on learning
Conmiunlties in the United States vary considerably in their
educational opportunities and in their attitudes toward education. The
child who is fortunate enough to reside in a community which is con¬
cerned with providing desirable community resources for children as
well as for adults will be more likely to have satisfactory educational
career. The education of children is a community responsibility. Com¬
munity support of education is reflected in the quality of the educational
outcomes. There is direct relationship between the amount of financial
support a community gives to education and the freedom of the school from
educational disability cases, as well as the educational stature of the
^Bernice D. Elllnger, “The Genesis of Creativity," The Reading
Teacher. XIX (April, 1966), 493.
2
Lawrence K. Frank, "Children s In-School and Out of School
Teachers." Educational Leadershi^CDecember. 1955), 295-96.
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children who are getting along well. The attitude of the connnunity
should be one of constructive study of educational problems and needs
rather than one of uniformed criticism.
Smith and others have stated that small groups of parents may
begin to gather together In their homes to study children. As they
become engaged In the study they may feel a need for expert guidance
and call upon the school to provide an educator to help them. Informal
study groups of this nature, growing as they do from a need of parents,
offer fine opportunities for developing school-community relations.^
The responsibility of the community, however, Is broader than
the adequate support of the schools alone. Recreational facilities and
resources should be made available for its citizens because all have a
positive Influence upon the educational growth of the children within
2
the community.
Sapp believes that many communities seek to give their children
the best possible chance to grow into happy useful citizens. Yet, in
some communities children suffer from wastage resulting from maladjust¬
ment and failure to develop and use talents. Some of these children grow
up to become delinquents and criminals; some become emotionally dis¬
turbed and maladjusted adults, and some with unusual talent fall to
3
discover and make use of It.
1
Edward W. Smith, Stanley W. Krouse, Jr., Mark M. Atkinson,
"Community School Relationship Organized Child-Study Group," The Educator's
Encyclopedia. XXR (Eneliwood Clilf^j n;j.< Prentice Rail, Inc., 1961), 809.
2
Ibid.. 810.
^Sarah Helen Sapp, "The Identification and Description of Community
Services for Children In Aiken County" (unpublished Master's thesis.
School of Education, Atlanta University, 1965), p. 18.
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Bloom stated that some of the environmental factors which are
most clearly related to the following human characteristics are likely to
be: (1) meaning which education comes to have for one's personal ad¬
vancement and role in society, (2) level of education and/or values
placed on education by the significant adult in the individual's life,
(3) the extent to which school achievement is motivated and reinforced
by parents or significant adults in the individual's life.
The Educational Folidies Commission asserts that:
In their daily work teachers may become aware of the
Insecurities of pupils. The behavior of any single child,
or group of children, may be characterized by antagonism,
overdependence, and moodiness. In many cases the reason
for such insecurity are clearly apparent. In one school
district the cause may be found in a high percentage of
broken homes and poor living conditions. In another
situation parents anxiety, stemming from low family
income and economic and cultural groups insecurities, may
be reflected in the children. There are many aspects of
the problem of school and community relationship.^
Harris contends that it appears to be difficult, if not impossible
to argue against the proposition that formal education is necessarily
and unavoidably concerned with social change. While school and com¬
munity relations have long been of concern to educators, interest in
the field has assumed of late a new Importance due to new trends in
3
education.
Martin and Stendler believe that a good community functions in
Benjamin S. Bloom, Stability and Change in Human Characteristics
(Chicago: University of Chicago Press, 1966), p. 190,
2
"Strengthening Community Life Schools Can Help," Educational
Policies Commission (Washington, D. C.: National Education Association
of the United States and the American Association of School Administra¬
tion, 1961), p. 17.
3
Chester W. Harris, "Community Life," Encyclopedia of Educational
Research. XLII (3rd ed,; New York: The Macmillan Co., 1960), 860.
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the life of the child as a socializing agent in transmitting the culture
to the young. The postman, the druggist, the grocer, the policeman, the
major, the doctor, the teachers, the superintendent all know the children
of the community, can tell them by name, know their families and refer
to them in conversation. Children likewise would know these people and
how the work of the community is accomplished in the good community.^
Dryer and Wells concluded that:
There is a relationship between home conditions and
creativity in children. They came to the conclusion that
creative children apparently grow up in families in which
individual divergence of attitudes is sanctioned. The
literature in the area of achievement problems, suggested
that problems in this area usually start in the early
school years. Such knowledge concerning some factors related
to learning disabilities have or should have both preventive
and remedial implications.^
Hansen argues that children of divorced parents have the right
to be treated as interested and affected persons; the right to that
home environment which will best guarantee an opportunity to grow toward
mature and responsible citizenship; the right to the day-by-day love,
3
care, discipline and protection of the parent.
According to Campbell and Ramseyer:
Education is a social adaptation. There seem to be
three elements in the process. First, the individual
must have those experiences which make him feel at home
in his group. This may be referred to as the establish¬
ment of social root or security. It is largely an
emotional component. As a second element the indi¬
vidual must find a way of partaking in the culture of
Hfilliam E. Martin and Celia Burns Steadier, Child Development
(New York: Harcourt, Brace and Company, 1953), p. 488.
2
Albert Dreyer and Mary Beth Wells, ''Parental Value, Parental
Control, and Creativity in Young Children," Journal of Marriage and the Family
XIVII (February, 1966), 83-88.
3
Robert W. Hansen, "Children of Divorce—What Right Have They?"
Reader's Digest, LXXXIX (March, 1967)> 181.
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which he is a part. This participation begins with the
family, extends to the school and neighborhood, but must
include participation in socially approved activities. Some
community activities, such as sports and dramatics leads
easily into this larger group participation. Third, the
individual should have those experiences which would cause
him to be critical of the environment of culture of which
he is a part.^
Palmer states that parents may not realize how much they con¬
tribute to the youngster's dishonest behavior. For one thing, more and
more parents virtually do their children's homework for them, without
2
stopping to consider if such help really helps the student.
Barrebee has emphasized the importance of family culture and
values in motivating a child to want to learn and achieve. He has con¬
cluded that this is a major factor to be considered when studying
3
learning difficulties.
Gaunebaum contends that the child's role as underachiever is the
result of a long-continued communication system between parent and child
centered around attitudes, prohibitions and confused perceptions. The
parents were found to have been deprived as children with one taking
an aggressive role, the other a more passive role in the present family
4
situation.
Mussen and others have concluded that the lower-class child has
three psychological obstacles blocking the development of a strong
Ronald F. Campbell and John A. Ranseyer, The Dynamics of School
Communitv Relationships (New York: Allyn and Bacon, Inc., 1955), p. 56.
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motive to achieve In school — the lack of Intellectual behavior on the
part of his parents, minimal parental encouragement of good school
1
performance, and the values of the peer group.
Summary of review of related literature
It was argued by authorities that the home and community are
responsible for the education If Its children. Community support of
education Is reflected In the quality of the educational outcomes.
Many communities seek to give their children the best chance to grow
Into happy useful citizens. In some communities children suffer from
wastage resulting from maladjustment and failure to develop and use
talents. Some of these children grow up to be delinquents and
criminals. Some become emotionally disturbed and some with unusual
talents fall to discover and make use of them. The Importance of family
culture and values motivates a child to want to learn and achieve.
A child's encouragement must be many, he must be encouraged to
use the library, purchase books for his own collection, and read books
written by different authors. If the parents show an active Interest In
the child's school work, the child Is more likely to sense Its Im¬
portance.
The home, community and school which condition the values, at¬
titudes, and behavior of children, must work together to make education
vital and productive.
The writer believes that good homes and community conditions along
with stable Intra-famlly relationships may offset a child's difficulties
^Paul H. Mussen, John Janeway Conger and Jerome Kagan, Child
Development and Personality (New York: Harcpur^, Brace, Inc., 1963), p.
433.
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In learning and may result in almost normal learning conditions.
It is the responsibility of the community to provide recreational
facilities, library opportunities, and a number of community experiences
which create a setting for desirable community living. The degree to
which other community resources are made available for the school and
citizens hea a positive Influence upon the educational growth of its
children. The community may work together under intelligent leader¬
ship, and do a great deal to eliminate harmful Influences and to
provide for wholesome living.
The home is responsible for the early years of the child's
security, his ability to follow Instructions, his basic language usage,
and his background of understandings.
CHAPTER II
ANALYSIS, TREATMENT AND INTERPRETATION OF DATA
Introductory Statement
The purpose of this chapter is to present information obtained
during an investigation seeking evidence of factors in a selected com¬
munity which could provide a climate which is conducive to learning
and school success.
The subjects used in this investigation were thirty-five
parents selected at random from a roster of parents of one of the two
elementary schools which serves a selected community which is a suburb
of Atlanta, Georgia. Fourteen males and twenty-one females were among
those who participated in the study.
A lower socio-economic classification characterized most of the
subjects that reside in this community. These subjects have lived in
this southwestern suburban community for a period of one to twenty
years or longer. A large number of parents were employed outside of
the community. Only a few were engaged in skilled labor, business and
professional work. These occupations of the subjects included plumbers,
welders, bricklayers, one small business proprietor and a teacher.
However, most of the parents were engaged in unskilled labor and/or
domestic work. The Income of these subjects ranged between $2,000 and
$4,000 per year. The educational status of the parents of this com¬
munity was generally low, however, it was the aspiration of the parents
24
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to raise the educational levels of their children.
There are six protestant churches in the community. The com¬
munity has three schools, two elementary schools and one high school.
The high school boasts a standard size gymnasium featuring limited re¬
creational facilities within the building. Adjoining the center is a
public park with a swimming pool and a ball park. Other community
organizations and/or services available to the participants of the study
included a civic club, nursery school, bookmobile, public library and
health center. The cultural offerings of the Atlanta metropolitan com¬
munity such as plays, concerts, and lectures were available to those
who were more fortunate economically. There was a recreational center
available for youth and adult groups.
There is a housing shortage in the community because of the
Urban Renewal Program; however, low Income housing units are under
construction to house one hundred seventy«>four families. Many families
moved away from the community during the renewal period to better
locations, while some of those who were not so fortunate remained,
living under overcrowded conditions and using inadequate facilities.
The Instrument used for collecting the data necessary for this
investigation was a questionnaire constructed by the writer. Question¬
naire items were designed which would be suitable for obtaining data
describing certain home and community conditions which are thought to
be contributory to learning disabilities. These questions were based
on the purposes of the study. The construction was such that opinions
could be indicated by checking the various items with a minimum of
writing. For purposes of validation the questionnaires were given to a
group of parents, not to be used in this study. Revisions were made
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in the questionnaire where necessary, then they were submitted to the
thirty-five parents selected for the study. The subjects were asked
not to sign the questionnaires as names were not necessary. Thirty-
five questionnaires were returned to the writer.
Tables summarizing the data are presented in this chapter along
with interpretations relevant to the purposes of the study.
Following a presentation and discussion of socio-economic and
behavioral data which comprise a background of information for the
study, this chapter is divided into two major sections with attendant
sub-sections. The first major section will concern the presence or
absence of home conditions which may influence positively or negatively
the school learning success of children in the family. Presented in
this section will be special data and considerations of: (a) some
aspects of behavior characteristic of the children in these families,
(b) attitudes of parents toward the school and its functions, (c) the
extent of participation of parents in school sponsored activities in¬
tended to Involve parents, (d) provisions in the home for pupil study
and intellectual achievement, and (e) provisions in the home for the
development of language, skills, and attitudes conducive to optimal
achievement in the school setting.
The second major section will concern the presence or absence
of community conditions which may influence positively or negatively
the school learning success of the children in the community. Pre¬
sented in this section will be special data and considerations of: (a)
the extent of the use of recreational facilities in the community, (b)
the extent to which available library facilities are utilized, (c)
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types of cultural resources found in the conununlty, and (d) the extent
of utilization of these resources by the subjects of this study and
their families.
Socio-Economic and Background Data Relevant
to Subjects Used in This Study
Socio-economic data
The following Information will be concerned with background
data identifying the socio-economic conditions of the parents parti¬
cipating in this study. These data describe the essential base of
Information upon which Interpretations of the findings of this in¬
vestigation must be made. Reported in this section will be specific
and summary data concerning: (a) sex of the head of household, (b)
marital status, (c) occupational status, (d) salary range, (e) edu¬
cational levels, (f) length of time lived at present location, and
(g) age range and sex of children.
Sex of the head of household
A partial analysis of family structure reveals something of
the stability of the marriages and of the homes of the subjects under
study. In certain social-class groups, the Incidence of separation
and desertion is not Infrequent. Family structure may have impli¬
cations for the development of self-concepts of a child, for attitudes
toward society in general and toward school achievement in particular.
The breadwinner tasks which fall to the female head of the household
may Indeed modify her attitudes toward child rearing and/or seriously
hamper the provisions and time which can be spent toward the fuller




families participating in this study
TABLE 1
SEX OF THE HEADS OF HOUSEHOLD
are presented in




The data in Table 1 show that o£ the thirty-five parents who
participated in the study, 14 or 40 per cent were males and 21 or 60
per cent were females. Further, Table 1 shows that of the thirty-five
parents who participated in the study there were more female heads of
household than male.
Marital status of the parents
In general the marital status of parents participating in the
study is reflected in the presentation of information concerning heads
of household. Where there is a greater incidence of female heads of
household, a higher incidence of separation, divorce and desertion
seems inevitable. Table 2, page 29, presents an analysis of the data
concerning the marital status of the parents participating in this study.
The data in Table 2 show that of the thirty-five parents who
participated in the study, 14 or 40 per cent were married and living
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TABLE 2
MARITAL STATUS OF THE PARENTS






together; 18 or 62 per cent were separated, but not divorced; 1 parent
was widowed; and 2 or 6 per cent were divorced. Inasmuch as 54 per
cent of the parents participating in this study, were separated or
divorced, one general conclusion may be that about one-half of the
children of subjects of the study came from broken homes.
Salary ranges and occupational
status of the parents
Data concerning the salary range and the occupational status
of individuals in a community are used most often to classify that
community or family in terms of social class, or position in the
society as a whole. Certain characteristics have been ascribed to
particular class groups on the basis or prior field and cross-sectional
studies. Whare the general income is low, or at subsistence level,
$4,000 and less, the groups are classified as poverty stricken and are
thought of as members of the lower-lower social class. Where the
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income is $4,000 to $6,999, the family if felt to belong to the upper-
lower class. A family with an Income of $7,000 to $9,999 is clasified
among the lower-middle social group, whereas, the upper-middle class is
a family whose income ranged from $10,000 to $14,999, Families with
Incomes above $15,000 are felt to belong to the upper social class.^
In general, the subjects of this study did not qualify for
membership in groups higher than upper-lower class. The data concerning
the salary ranges and the occupational status of the parents are
presented in Tables 3 and 4, pages 30 and 31.
TABLE 3
SALARY RANGE OF THE PARENTS
Yearly
Salary





500-999 0 0 1 3 1 3
1000-1999 0 0 12 34 12 34
2000-3999 12 34 7 20 19 54
4000-6999 2 6 1 3 3 9
Total 14 40 21 60 35 100
The data in Table 3 show that of the thirty-five parents who
participated in the study, 1 or 3 per cent had a salary range of $500
to $999; 12 or 34 per cent had a salary range of $1000 to $1999; 19
or 54 per cent of the parents had a salary range of $2000 to $3999;
^Leon Keyserling, "PoS’erty and Deprivation in The United States,"
The Plight of Two-fifths of A Nationt. Conference of Economic Progress
(Washington, D. C., 1962), p, 26.
and 3 or 9 per cent had a salary range of $4000 to $6999. Further,
Table 3 shows that 19 or 54 percent of the parents had a salary range
of $2000 to $3999 per year which is, according to the Keyserllng's
report, below the poverty level of $4000 for American families.^
TABLE 4
OCCUPATIONAL STATUS OF THE PARENTS
Occupational Per Per Total Per Cent
Status Male Cent Female Cent Number of Total
Skilled 5 14 1 3 6 17
Unskilled 7 20 19 54 26 74
Professional 1 3 1 3 2 6
Business 1 3 0 0 1 3
Total 14 40 21 60 35 100
The data In Table 4 show that of the thirty-five parents who
participated In the study. 6 or 17 per cent were skilled workers; 26
or 74 per cent were unskilled workers; 2 or 6 per cent were pro¬
fessional workers; and 1 or 3 per cent owned a business. Further,
Table 4 shows that 26 or 74 per cent of the parents were unskilled
workers. These parents were engaged mostly in domestic and/or common
labor Jobs.
Educational levels of the parents
The implications of low educational levels of parents of school
32
children for the development of desirable predisposition toward
academic success are numerous and perhaps follow an Interesting chain
of logic. Persons who possess no more than elementary schooling are
barely classified as functional literates. Such a classification
generally relegates an Individual to the more menial of occupations
which yield less than subsistence Incomes. Homes where subsistence
Incomes are the rule will not offer to children of that home books,
or other material resources necessary for learning readiness. At¬
titudes of such parents may not stimulate achievement drives In that
the value that they hold for education may be low or submerged In the
struggle for existence.
TABLE 5
EDUCATIONAL LEVELS OF THE PARENTS
Educational







tary school 1 3 2 6 3 9
Completed ele¬
mentary school 6 14 12 35 18 49
Did not complete
high school 2 6 2 6 4 12
Completed high
school 1 3 2 6 3 9
Did not com¬
plete college 3 9 1 3 4 12
Completed
college 1 3 1 3 2 6
Completed
business school 0 0 1 3 1 3
Total 14 38 21 62 35 100
The data in Table 5 show that of the thirty-five parents who
participated in the study 3 or 9 per cent did not complete elementary
school; 18 or 49 per cent completed elementary school; 4 or 12 per cent
did not complete high school; 3 or 9 per cent completed high school; 4
or 12 per cent did not complete college; 2 or 6 per cent completed
college; and 1 or 3 per cent completed a business school. Further,
Table 5 shows that the educational levels of the parents are extremely
low. The data revealed that approximately one-half of the subjects
in the study had only an elementary school education.
Length of time parents lived
at present location
The significance of relative stability of a family is closely
related to the cluster of implications surrounding low educational
levels, minimal Incomes, and menial occupations. In addition to
these implications, lack of stability of residence, or mobility breeds
other educational disadvantages, such as: poor school attendance,
lack of continuity of educational experiences, learner confusion, and
pupil adjustment problems. These factors may well negate the effects
of the most streneous efforts on the part of the school to educate
a child. Although this study is not concerned with mobility as such,
it was found that SO per cent of the families studied had not lived
in the same location for more than five years. Of course, these
data may represent a community of younger families as well as the
mobility factor. Table 6, page 34, shows the length of time that
subjects participating in this study have lived at their present
locations
TABLE 6







Below 1 2 6
1-5 16 45
6-10 6 17
11 - 15 4 11
16 - 20 2 6
Above 20 5 15
Total 35 100
The data In Table 6 show that of the thirty-five parents who
participated in the study, 2 or 6 per cent of the parents lived at the
present location less than one year; 16 or 45 per cent from one to five
years; 6 or 17 per cent from six to ten years; 4 or 11 per cent from
eleven to fifteen years; 2 or 6 per cent from sixteen to twenty years;
and 5 or 15 per cent twenty years or longer. Further, Table 6 shows
that 50 per cent of the families studied had not lived in the same
location for more than five years.
Age range and sex of the children
From observation during the investigation it was found that
the children of most of the subjects were relatively young. There were
103 children living in the thirty five homes; 69 per cent were less
than six years old. Presented in Table 7, page 36, will be the age
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ranges and sex distribution of the children.
TABLE 7
AGE BAN(XS AND SEX OF THE CHILDREN





Less than 6 24 41 18 32 38 69
6-12 25 47 21 42 46 89
Above 13 4 12 11 26 19 42
Total 53 100 50 100 103 200
The data in Table 7 show that 38 or 69 per cent of the children
were less than 6 years old; 46 or 89 per cent were 6 to 12 years; and
19 or 42 per cent were above 13 years old. Further, Table 7 shows
that of the 103 children living In the homes, 53 were males and 50
were females. Forty-six or 89 per cent of the children ranged in ages
from 6 to 12 years old.
Summary of background data pertinent
to the investigation concerning the
parents who participated in the study
Many parents in the low Income bracket are preoccupied with the
business of SL^.rvlval and are so Involved in the process of providing
necessities that they may not have the time nor the inclination to
listen to their children and talk with them. In many Instances their
deficient educational backgrounds may simply discourage them from at¬
tempting to converse with their children. Often questions could be dis¬
couraged because parents feel that they do not have adequate answers.
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Participating in this study were thirty-five parents, 14 males
and 21 females. Forty per cent of the parents were married; 52 per
cent were separated; and 8 per cent were widowed and divorced. Seventy
four per cent of the parents were unskilled workers, 26 per cent were
skilled, and professional workers and one owned a business. The majority
of the parents had a salary range of $200 to $3999 per year, which is
below the poverty level according to the Keyserllng's report.^
That an American family living on less than $4000 per year is
in a state of poverty and an American family living on less than
$6000 per year is in a state of deprivation.
Forty-nine per cent of the parents completed elementary school;
9 per cent completed high school; 6 per cent completed college; and 3
per cent finished a business school. There were a total of 103
children living in the homes of the thirty-five families, 89 per cent
were of elementary school age.
An Analysis of Home Factors Influencing
School Success of Children
Presented in this section are data which will concern the
presence or absence of home conditions which may influence, positively
or negatively, the school success of children in the family. These
special data concern: (1) behaviors of children of parents participating
in the study, (2) attitudes among parents toward school, (3) the extent
of participation in parent-teacher conferences and parent teacher
associations, (4) attitudes toward home work and pupil study in the
home, and (5) kinds of home activities engaged in for recreational
purposes.
^Leon Keyserling, op. cit.. p. 26.
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A background of behavioral Information
Many children from low-economic families are deficient in their
learning abilities. They have few experiences outside the home,
and lack the kind of home environment which might contribute to readi¬
ness for success in school. Perhaps one of the most Important factors
is the indication given by parents concerning the behavioral patterns
of their children is that they are within a potentially normal in¬
telligence range but exemplify some of the ten most visible signs of
learning disabilities such as hyperactivity, short attention span and
emotional liability. These views give Insight to the child's social
conditioning, emotional attitudes, and the disposition which he has
for authority figures. Many of the patterns show the degree of se¬
curity as evidenced by his attitude. When parents realize that con¬
versations with their children play a major role in helping the child
to learn and that special experiences must be provided to stimulate
communication, new horizons will be opened to both parents and children
as they talk and listen to each other in discussion of shared ex¬
periences and, in the process, clarify many concepts. Presented in
Table 8, page 39, will be special data concerning some behaviors of
children of parents participating in this study.
The data in Table 8 show that 19 or 54 per cent of the parents
indicated that their children jump rapidly from one thing to another,
while 14 parents or 40 per cent stated that their children did not
jump from one thing to another. Two or 6 per cent did not respond to
this question. Twenty or 54 per cent of the parents stated that it is
difficult for their children to attend tasks until completion, but
TABLE 8
RESPONSES OF THIRTY-FIVE PARENTS TO QUESTIONS CONCERNING













Does he jump rapidly
from one thing to
another? 19 54 14 40 2 6 35
Is it difficult for
him to keep to tasks
until completed? 20 57 15 43 0 0 35
Does he give every¬
thing a fair trial? 14 40 21 60 0 0 35
Does he show over-
actlveness? 19 54 12 34 4 12 35
Is he hysterical
and high strung? 20 57 15 43 0 0 35
Is he cheerful and
chirping? 12 34 20 57 3 9 35
Does he appear un-
happy unless playing
with others? 23 66 12 34 0 0 35
Does he act on the
spur of the moment? 26 74 9 26 0 0 35
Does he take part in
conversation in
the home? 10 28 25 72 0 0 35
Are the children
allowed to go grocery
shopping with
parents? 35 100 0 0 0 0 35
Is he critical of
authority? 17 48 10 28 8 24 35
only 15 or 48 per cent Indicated that it is not difficult for their
children to follow tasks through until completion. Fourteen or 40
per cent of the parents indicated that their children gave everything
everything fair trial, while still a larger per cent of parents, 60
per cent. Indicated that their children did not give everything a
fair trial. Nineteen or 54 per cent of the parents indicated that
their children showed overactiveness, while 12 or 34 per cent said
that their children did not show overactiveness and 4 or 12 per cent
did not respond to the question. Twenty parents o4 57 per cent stated
that the children were hysterical and high sfrung, while a smaller per
cent, 15 or 43 per cent reported that their children were not hysterical
and high strung. Twelve parents or 34 per cent indicated that their
children were cheerful and chirping whereas 20 or 57 per cent of the
parents Indicated that the children were not cheerful and chirping.
Three parents or 9 per cent did not respond to the question. Twenty-
three or 66 per cent of the parents Indicated that the children ap¬
peared unhappy unless playing with others, however, 12 or 34 per cent
felt that their children did not appear unhappy when not playing with
others. Twenty-six parents or 74 per cent Indicated that their children
acted on the spur of the moment, whereas only a very small number, 9
parents or 26 per cent stated that their children did not act on the
spur of the moment. Ten parents or 28 per cent said that their children
took part In conversations In the home while 25 or 72 per cent of the
parents Indicated that their children did not take part in conversations
In the home. Thirty-five or 100 per cent of the parents stated that
their children are allowed to go grocery shopping with them. Seventeen
parents or 48 per cent of the parents stated that their children were
not critical of authority while 7 or 48 per cent of these children were
critical of authority. Eight or 54 per cent of the parents did not
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respond to the question. It appears evident from the responses of the
parents that certain traits which are characteristic of children with
learning disabilities are present. Such a conclusion may be supported
by the larger percentage of children who cannot attend tasks for larger
periods of time, who are Impulsive In action and who seem generally
hyperactive. Of course to some extent the behavior of the children may
be a function of levels of maturity since the age range of the children
discussed Is quite broad. It will be remembered that 89 per cent of
the children of these parents were below ten years of age. A large
percentage of parents showed that the children were not cheerful and
chirping as one would expect to see In most school age children. It
could be believed that many children who are not on the levels with
their peers tend to exhibit a remissive attitude and seem to be most
unhappy unless In the company of others. Slxty-slx per cent of the
parents Indicated this to be true In the data concerning his social
habits. When conversations become a realization by the parents In the
home, new horizons will be opened to both parents and children. Only
10 per cent of these parents said that their children took part In con¬
versations. It Is Interesting to note that 100 per cent of the parents
stated that children are allowed to go grocery shopping with them*
These shopping trips can do much to arouse the child's curiosity which
could lead to motivation for conversation In the home. These data
present examples of the children's behavioral habits which exemplify
some of the ten most visible signs of learning disabilities and also
yield Insight Into the children's social conditioning, his emotional
attitudes and his disposition.
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Attitudes among parents toward
the school's program
Out of mutual Interest the responsibility for the welfare of
children should develop a sound relationship between parent, teacher
and school. Not all relationships with parents will be pleasant.
Some of the reasons for this may be traced to parental attitudes toward
school. Some have had poor relationships with their children's teacher.
Some have developed antagonistic attitudes toward the school and with
the school's personnel. In cases such as these It will take a great
deal of patience and understanding to make even a beginning toward
good relationships toward the school. Persons who possess no more
than elementary schooling are barely classified as functional literates.
However, the attitudes among these subjects may or may not have stimu¬
lated drives for their children to obtain higher values. In general,
the subjects In this study clearly Indicated that they were concerned.
The data In Table 9 show that 21 or 60 per cent of the parents
are of the opinion that teachers gave too little Individual attention
to the child, while 8 or 24 per cent of the parents stated that
teachers seldom gave Individual attention to the child. Six or 16
per cent of the parents Indicated that the teachers never gave indi¬
vidual attention to the child. Seven or 20 per cent of the parents
asserted that they are satisfied with the progress of the child, where¬
as 23 or 66 per cent indicated that they were never satisfied with
progress of the child and 1 parent or 2 per cent did not respond to
the question. Twenty or 57 per cent of the parents said that there were
too many school activities; 9 or 25 per cent Indicated that there were
TABLE 9




















attention to child 21 60 8 24 6 16 0 0 35 100
Parents were
satisfied with
progress of child 7 20 4 12 23 66 1 2 35 100
Child participated
in too many school
activities 20 57 9 25 4 12 2 6 35 100
Parents were con¬
cerned about the
school program 18 51 9 25 5 17 3 9 35 100
seldom too many school activities. Four or 12 per cent of the parents
indicated that there were never too many school activities and 2 or 6
per cent did not respond to the question. Eighteen or 51 per cent of
the parents stated that they were often concerned about the school's
program, while 9 or 25 per cent of the parents indicated that they
were seldom concerned about the school's program. Five or 17 per cent
of the parents Indicated that they were never concerned about the
school's program. Three or 9 per cent did not respond to the question.
Parent responses imply that their children's needs are not
specifically met in terms of the individual attention which he receives
in the classroom. Despite responses to this effect, 66 per ceht of
the parents expressed dissatisfaction with their children's progress in
school. The parents do, for the most part, indicate some concern
about the school's program. Perhaps it is felt that more attention
should be given over the instruction in basic school subjects since re>
sponses suggest that participation in school activities consumes too
much of the pupil's time. Although these parents are economically
deprived and cannot obtain many necessities which would make life more
comfortable, evidence shows that they do not have antagonistic attitudes
toward the school and from the Interest shown concerning the children's
activities they are highly concerned about their children's education.
The extent of participation in parent-
teacher conferences and P.T.A. ac¬
tivities
The parent-teacher conference method of reporting is an ef¬
fective means of communicating desired information about pupils to
parents if properly handled. Such conferences Include planning.
recording, and evaluating, as well as explaining pupil progress,
pupil status, and the objectives of the school In a manner not pos>
slble In any other way. The conference Is also a good vehicle for
obtaining desired Information about pupils for use In serving their
needs.
The local parent-teacher association provides many opportuni¬
ties for parents and teachers to work together for the good of the
child. The nature of the program of this group will depend to a
large degree upon the type of community and the leadership provided.
The purposes of the F.T.A. have focused upon, from the beginning, a
study of the problems of children, the home, and the school. A
primary concern of the F.T.A. is the strengthening of home-school re¬
lationships. It Is believed that through efforts to accomplish these
alms a stronger and happier school-parent-community relationship can
be realized. Table 10, page 46, will present the responses with
regard to parent-teacher conference and F.T.A. participation.
The data In Table 10 show that 8 or 24 per cent of the parents
stated that they attend parent-teacher conferences, while 10 or 28 per
cent Indicated that they seldom attend. Seventeen or 48 per cent said
that they never attended parent-teacher conferences. Seven or 20 per
cent of the parents reported that they take an active part In F.T.A.
activities, whereas 7 or 20 per cent Indicated that they seldom take
part, while 16 or 43 per cent never take part. Five or 17 per cent
of the parents did not respond to the question. Nine or 25 per cent
of the parents Indicated that by participating in F.T.A. activities
they were helped with guidance of child, while 9 or 25 per cent were
seldom helped with guidance of child. Thirteen parents or 38 per cent
TABLE 10
EXTENT OF PARTICIPATION IN PARENT-TEACHER CONFERENCES

















conferences 8 24 10 28 17 48 0 0 35 100
Take an active part




of child 9 25 9 25 13 38 4 12 35 100
Are aware of child's




activities 7 20 5 14' 18 52 5 14 35 100
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were never helped with guidance of child. Four or 12 per cent of the
parents did not respond to the question. Seven or 20 per cent of the
parents were aware of child's progress In school by participating In
parent-teacher conferences and P.T.A. activities. Five or 14 per cent
were seldom aware of child's progress In school, while 18 or 52 per
cent were never aware of progress of child In school. Five or 14
per cent of the parents did not respond to the question.
Participating In parent-teacher conferences and P.T.A. acti¬
vities can help to enrich the school curriculum by Interesting con¬
tributions which parents may make to the school life. In a previous
section It was reported that the parents expressed concern about the
educational levels of their children. However, the data show that 48
per cent of the parents never attend parent-teacher conference, and 43
per cent of the parents never took an active part In P.T.A. activities.
These data reflect a more passive concern about the children. One
prime purpose of the P.T.A. Is to study the needs of the children,
the home, and the school. It Is evidenced, however, that unless these
parents decide to become active participants, the desirable Infor¬
mation which Is so necessary In aiding child guidance will most likely
go unheeded. Only 25 per cent of the parents sought help In guidance
of their children through parent-teacher conferences, and P.T.A.,
while 20 per cent were not aware of the progress their children were
making In school other than when report cards are sent home each
quarter.
Attitudes toward homework and
pupil study In the home
Attitudes, positive or negative, toward school tasks may be
Influenced by dally home assignments and through letters, conferences,
and Interviews. The parent Is expected to aid In his child's success
In school by seeing that the child has a quiet place where he can
study without-distraction. Parents learn a great deal about the work
the school Is doing through the kind of homework their children are
doing. If the work Is monotonous drill which keeps pupils from going
to bed until a late hour, the homework assignment may produce poor
attitudes toward homework and/or the job that the school Is doing.
Homework may be a dally matter, or just a onee-ln-a-whlle device.
Whether or not homework Is a dally task, the children do not develop
effective study patterns when not encouraged by parents to complete
the work. The amount and difficulty of homework assigned should vary
with Individual differences. Attitudes toward homework factors by the
parents will be presented In Table 11, page 49.
The data show that 8 parents or 23 per cent Indicated that
their children should be given homework, whereas, 12 or 34 per cent
felt that homework should seldom be given. Fifteen or 43 per cent
stated that homework should never be given. Six or 17 per cent of the
parents stated that they were aware of homework assignments; 12 or 34
per cent were seldom aware of homework assignments; 12 or 34 per cent
Indicated that they were never aware of homework assignments; and S
or 15 per cent of the parents did not respond to the questions. Six
or 17 per cent of the parents stated that their children were given
too much homework; 7 or 20 per cent said that the children were seldom
given too much homework; while 12 or 34 per cent Indicated that the
children were never given too much homework. Ten or 28 per cent of
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given homework? 8 23 12 34 15 43 0 0 35 100
Are you aware of
homework assign¬
ments given? 6 17 12 34 12 34 5 15 35 100
Are your child given
too much homework? 6 17 7 20 12 34 10 29 35 100
Do you require your
child to have a study
period each day? 12 34 13 38 10 28 0 0 35 100
]Does yc>url:.ehild^ have
a quiet place to study 4 12 12 34 19 54 0 0 35 100
the parents did not respond to the question. Twelve or 34 per cent
of the parents showed that they require their children to have a
study period each day. Thirteen or 28 per cent of the parents Indi¬
cated that they seldom require their children to establish a study
period, while 10 or 28 jter cent never require their children to
establish a study period. Four or 12 per cent of the parents Indicated
that their children have a quiet place to study, whereas 12 per cent
stated that the children seldom have a quiet place to study. Nineteen
or 54 per cent of the parents stated that their children never have a
quiet place In which to study. Since a quiet place is so essential
for a child to study, negligence on the part of the parent could en¬
courage poor study habits and also poor attitudes toward homework
assignments.
Homework should be motivated by what goes on In the classroom.
Forty-three per cent of the parents expressed the opinion that home¬
work assignments should never be given. However, where homework is
not given on a regular basis, parents could fall to know when there Is
or when there Is no homework assignments. Inasmuch as the parents
thought that homework shouldn't be given, it is quite understandable
that any amount of homework given would be too much. Forty-three per
cent of the parents thought that homework shouldn't be given. The
negative attitudes In which the parents exhibited concerning homework
could very well support the findings that only 12 per cent of the
parents required their children to establish a study period each day
and that only 6 per cent of the parents provided a quiet place for
their children to study.
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Kinds of home activities engaged
in for recreational purposes
Recreational activities are those activities which have de¬
sirable outcomes, both social and physical well-being. Athletics,
games. Individual and team sports, and clubs for encouraging fair
play, self-control, and individual responsibility are activities that
come in the category of recreational activities. All kinds of ac¬
tivities and purposeful play, linking with projects of a creative and
constructive kind, should characterize the early stages of learning.'
Parents learn that the years spent in the shared joy of reading with
their children are all too short. They also learn that if fresh,
original books, magazines and newspapers are readily available in the
home, whether bought or borrowed from the library, the child's delight
goes on and on. In books he discovered new worlds, makes new friends,
and finds heroes. Sometimes he identifies with characters whose
problems are similar to his own and whether the problem is solved or
not, the child grows in insights and understandings. Table 12, page
52, will present examples of the kinds of home activities the children
of the community engaged in for recreational purposes.
The data in Table 12 show that 32 or 92 per cent of the parents
indicated that their children participated in group play while 3 or 8
per cent ^ave negative responses. Twelve or 34 per cent of the parents
stated that their children participated in table games with others
while 23 or 66 per cent, gave negative responses. There were 5, or
14 per cent of the parents whose children were involved in dramatic
plays. Twenty-eight or 81 per cent stated that their children were
not Involved and 2 or 5 per cent of the parents did not respond to the
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Group play 32 92 3 8 0 0 35 100
Table.'t games with
others 12 34 23 66 0 0 35 100
Dramatic plays 5 14 28 81 2 5 35 100
Pre-adolescent
group activities:
Parties 6 17 23 66 6 17 35 100
Trips 0 0 25 72 10 28 35 100
Outdoor sports 13 38 17 48 5 14 35 100
Is he interested
in hobbles? 10 28 17 48 8 24 35 100
Docs you? child .3ook
at late show on T.V. 35 100 0 0 0 0 35 100




Books? 15 43 20 57 0 0 35 100
Magazines? 10 28 25 F2 0 0 35 100
Newspapers? 8 22 27 78 0 0 35 100
questions. Concerning pre-adolescent activities, 6 or 17 per cent of
the parents said that their children attended parties, 23 or 66 per
cent stated that their children did not attend parties. Six or 17
per cent did not respond to the question. Twenty five or 72 per cent
of the parents stated that they did not go on trips and 10 or 28 per
cent of the parents did not respond to the question. Thirteen or 38
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per cent went on trips, whereas, 17 or 48 per cent did not go on trips.
Five parents or 14 per cent did not respond to this question. Ten
parents or 28 per cent Indicated that their children are interested
in hobbles, while 17 or 48 per cent felt that their children were not
Interested In hobbles. Eight or 24 per cent of the parents did not
respond to the question. Concerning the viewing of the late T.V.
shows, 35 or 100 per cent of the parents stated that their children
r emained up to look at the late show. The responses of the parents to
the questions concerning reading materials for their children revealed
that 15 or 43 per cent of the parents provided books for their children,
but 20 or 57 per cent did not provide books. Ten or 28 per cent of the
parents subscribed to magazines in the home for the children while 25
or 72 per cent did not subscribe to children's magazines. Only 6 or
22 per cent of the parents bought the newspaper and the remaining 27
or 78 per cent, were not concerned with the newspaper.
Flay is important in terms of the opportunity which it provides
for a wide range of activities in which the children can engage. These
activities consist of group play, table games, dramatic plays and
other hobbles which will hold the interest of the pre-adolescent child.
Group play seemed to be the first choice among the children of the
community. Ninety-two per cent of the parents stated that the children
of the community participated in group play activities. While only 34
per cent of the children were enthusiastic about table games, fewer
still, 14 per cent participated in dramatic plays. Encouraging
parents to become aware of the many opportunities offered their children
through participation in a variety of play activities cannot be
overlooked. Only 19 per cent of the parents stated that their children
participated in parties and trips, while only 28 per cent of the
children were interested in hobbies. Children can learn much from
television if given proper guidance, but for the most part Television
viewing appears to be a pasttime for the children. One hundred per
cent of the parents reported that the children looked at the late
show, which meant that tired exhausted children would be attending
school the next morning. A small percentage of parents reported that
materials such as books, magazines and newspapers were purchased in
the home for the children, however, the children were not completely
deprived of available reading materials if they desired them since
there was access to the public library and the school library.
A summary of the analysis of home
factors relevant to success in
school
The home environment exerts a great deal of influence upon the
basic readiness of children for satisfactory participation in formal
educational programs. The future of the child depends upon the
foundation obtained in the home. The success of the child is based in
part upon the degree of which the home takes an Interest in his school
work. It is the responsibility of the parents to show concern toward
his child's school work by asking him about the day's activities,
checking his homework, and reading with him some of his reading materials.
A lack of educational readiness, indeed an acquired set of traits which
operate as learning disabilities, may originate in the absence of,
and/or deficiencies in, experiences within the home which predispose
an individual toward school success. Learning situations in the home
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and informal excursions outside the home should be encouraged by the
parents. The home environment has been studied as a means of under¬
standing the factors which Influence development of children. The
ways In which parents spend time with their children at meals. In play,
and other times during the day may be factors which contribute to the
development of skills which prepare children for school. The objects
In the home, the amount of parental Interest in learning, and the
amount of practice and encouragement the child Is given In con¬
versations and general learning may have a significant Influence on
development of Interest in learning, attention span, and motivation to
the child. Regardless of the degree of economic deprivation they
suffer, many parents do find a way to get a television set and radio
for their homes. Often television Is used as the baby sitter with
children being allowed to see the offerings of the entire day and much
of the evening. Children can learn much from radio and television If
given proper guidance. A child should have at hand a large variety
of books, records, magazines and play materials that will help him
express his ideas, satisfy his curiosity, provide various experiences,
and give him the pleasure of creating projects of his own design. He
should also own such materials as musical Instruments, and art and craft
materials of many kinds, along with standard Items found In every
household.
The behavioral patterns of the children exemplified some of the
visible signs of learning disabilities such as hyperactivity, short
attention spans and emotional liability. The data show that 54 per
cent of the parents indicated that the children were overactive, while
57 per cent spoke of the short attention spans and 66 per cent of the
parents gave Insight to symptoms of emotional liability.
These parents showed concern about their children’s welfare
while at school. Sixty per cent of the parents felt that teachers gave
too little individual attention to the children, whereas, 66 per cent
were dissatisfied with the progress that the child was making In school,
while 57 per cent thought the child participated In too many school
activities. Generally, 51 per cent of the parents were concerned
about the school program.
The parent-teacher conferences and P.T.A. activities are ef¬
fective means for developing relationships between parents and teachers.
Although 48 per cent of the parents had never attended parent-teacher
conferences and 43 per cent had never attended F.T.A. activities,
they expressed in a previous section that they were concerned toward
their children's school activities.
Parents learn a great deal about the work the school is doing
through the kind of homework their children are doing. However, data
show that only 23 per cent of the parents were In favor of homework, 38
per cent required their children to establish a study period each day
but only 12 per cent of the parents provided their children with a
quiet place In which to study.
Recreational activities are those activities which have as
their desired outcomes both social and physical benefits. Ninety-two
per cent of the parents stated that the children participated In group
play more than any other community activity. There was 100 per cent
participation In viewing the late show on television. Although a large
per cent of parents did not buy books, magazines, and newspaper for
their children they are not deprived of this opportunity since both
the school and public libraries are accessible. In view of the re¬
ported provisions and arrangements In the homes of the parents parti¬
cipating In this study, and In view of the attitudes expressed by
these parents toward the school's program, there appears to be some
evidence that the home environment studied may Induce traits In child¬
ren which can operate In a manner similar to learning disabilities
In the school setting. Further evidence that such a conclusion Is
warranted may be Inferred from the reported behaviors of children
who are a part of the environment studied In that there Is a tendency
for these children to display characteristics similar to those of
children who are unable to function satisfactory In school.
Community Factors Which Contribute to the
Experimental Backgrounds and Educational
Readiness of Children
The second major consideration of this section is devoted to
the presentation and Interpretation of data concerning the presence of
community conditions which may influence the learning success of Its
children. Presented In this section will be special data and con¬
sideration of: (a) the availability of and extent to which library
facilities are utilized, (b) the availability of and extent of the use
of recreational facilities in the community, and (c) the opportuni¬
ties for and extent of participation In community organizations.
The availability of and utilization
of library facilities
A community devoid of learning situations Is not common In
our twentieth century society, but they do exist. The community which
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is the focus of this study has a public library and a bookmobile which
offer limited opportunities for learning through books, newspapers,
magazines, pictures, films, filmstrips, and records. There is a
school library which is well-stocked with books appropriate for children
of the elementary age. Good books make many contributions to the en¬
richment of living. It is Important that children should handle books
and be attracted to the pictures. We cannot expect them to know books,
to use books, to be friends with books, unless they have the opportunity
to handle them frequently. We should encourage pupils to read as much
as possible by motivating their readings, and by providing them with
material that is suited to their reading levels and links with their
interest. Therefore the slower reader should gain encouragement from
being able to see the progress they are making. Table 13, page 59,
will present data concerning utilization of the library and its
facilities.
The data show that 6 or 17 per cent of the parents felt that
the library was used to work on school assignments; 10 or 28 per cent
Indicated that the library was seldom used to work on school assign¬
ments; while 18 or 52 per cent of the parents stated that the library
was never used to work on such assignments. One or 3 per cent of the
parents did not respond to the question. Five or 14 per cent of the
parents indicated that the bookmobile facilities were used by the
children; 7 or 20 per cent stated that the bookmobile facilities were
seldom used, while 20 or 58 per cent Indicated that the bookmobile
facilities were never utilized. Three or 8 per cent of the parents did
not respond to the question. Seven or 20 per cent of the parents
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Use Library to work
on extended class*
room assignments 6 17 10 28 18 52 1 3 35 100
Use bookmobile
facilities 5 14 7 20 20 58 3 8 35 100
Enjoy reading books
from library 7 20 4 11 16 47 8 22 35 100
Read only easy books
from the library 13 38 4 11 14 40 4 11 35 100
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believed that the children enjoyed reading books from the library,
whereas 4 or 11 per cent stated that the children seldom enjoyed
reading books from the library. Sixteen parents or 47 per cent
indicated that children never enjoy reading books from the library.
Eight or 22 per cent of the parents did not respond to the question.
Thirteen or 38 per cent of the parents asserted that the children read
only easy books from the library; 4 or 11 per cent said that their
children seldom read only easy books from the library, while 14 or
40 per cent stated that the children never read easy books and 4 or 11
per cent of the parents did not respond to the question.
Books appropriate for all school age children are stocked in
the school library. The community boasts a public library and a book¬
mobile which serves the children. However, the children of the com¬
munity do not seem to be encouraged to use the library, therefore,
the library resources which are available and which could facilitate
learning are not being utilized. While 52 per cent of the parents
expressed the fact that their children never used the library to work
on classroom assignments, still a larger percentage did not utilize
the bookmobile and its facilities for non-school related reading. In
part, responses of the parents concerning the extent to which available
library facilities are used may be attributed to the lack of interest
shown by the children coupled with apparent indifferences of parents
about the utilization of the facility. It is felt that slower
children need the encouragement to use these facilities in order to
aid in broadening their base of background and experiences.
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The availability and use of re¬
creational facilities and partici¬
pation in comnmnltv organization
Children need an enormous amount of exercise for the normal de¬
velopment of muscles, circulation, respiration, and other bodily
functions. Their normal social development requires opportunities for
developing recreational Interests and skills and for learning to play
with others, to choose and respect leaders, and to follow the rules of
the game. In the community under study, recreational facilities
Include playgrounds, recreational centers, golf courses, and parks.
Families of low Income often lack the time to give their children the
proper recreation. It Is to a large extent through the participation
in the work of Boy Scouts, Girl Scouts and Boys Club and other com¬
munity groups that children learn cooperation, leadership, and social
responsibility. A part of the responsibility of parents is to work
cooperatively with others to develop a wholesome community for children.
Tables 14 and 15, pages 62, will present data on the extent of the use
of recreational facilities and participation in community organization.
The data in Table 14 show that 7 or 20 per cent of the parents
stated that their children spent two hours on the playground, while 28
or 80 per cent stated that the children spent more than two hours on
the playground. Twelve or 34 per cent of the parents indicated that
the children spent two hours at the recreational center, whereas, 23
or 66 per cent of the parents, reported that their children spent more
than two hours at the recreational center. Nine or 26 per cent of the
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Playground 7 20 28 80 0 35 100
Recreational Center 12 34 23 66 0 35 100
Golf Course 9 26 26 74 0 35 100
Public Park 8 23 27 77 0 35 100
TABLE 15














Boy Scouts 11 32 21 60 3 8 35 100
Girl Scouts 7 20 22 63 6 17 35 1100
Boys Club 5 14 24 69 6 17 35 100
parents said that the children spent two hours at the golf course,
while 26 or 74 per cent of the parents stated that more than two hours
are spent at the golf course by the children. Eight or 23 per cent
of the parents Indicated only two hours were spent at the park, whereas,
27 or 77 per cent of the children spent more than two hours at the park.
Eighty per cent of the parents stated that their children spent more
than two hours at the playground each day, even though observation
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would reveal that the equipment is badly demolished and the playground
is not supervised. Data reveal that the recreational center, golf
course and park were all used more than two hours each day by the child¬
ren. Such a finding suggests that these facilities hold the children's
Interest and attention from the time school is dismissed until the
parents are home from work late in the afternoon.
The data show that 21 or 60 per cent of the parents stated that
their boys were not members of the Boy Scouts, while 11 or 32 per cent
stated that their boys were members of the Boy Scouts. Three or 8
per cent of the parents did not respond to the question. Only 7 or 20
per cent of the parents Indicated that their girls were members of the
Girl Scouts, whereas, 22 or 63 per cent of the parents said that their
girls are not members of the Girl Scouts organization and 6 or 17 per
cent of the parents did not respond to the questions. Five or 14 per
cent of the parents stated that their boys were members of the Boys
Club, while 24 or 69 per cent said that their boys were not members
of the Boys Club and 6 or 17 per cent did not respond to the
question.
Community organizations offer many opportunities for children.
Many parents have not learned the advantages of these organizations,
therefore, have failed to encourage their children to become members.
Data show that 60 per cent of the parents stated that their boys are
not members of the Boy Scouts, while 63 per cent of the girls are not
members of the Girl Scouts. Such organizations are located in the com¬
munity . It is evidenced by the responses given that a majority .6f
the children are not participating in the community organizations.
A summary of the analysts of community
factors relevant to the experimental
backgrounds of chlldrea
The structure and process of human society are seen in the
everyday activities of the community life of the children. The parents'
responsibility Is to work cooperatively to develop a wholesome com¬
munity for its children. The child not only learns from the home and
school, he learns from the community as well. An awareness of the many
opportunities for learning offered by the community should be developed.
The child should be constantly encouraged to utilize the facilities of
the community. Children gain feelings of belonging and identification
with the adult society when they explore the social processes, instl>
tutions and occupations in their community. This includes not only
studying about, but actually participating in community activities.
The child should be encouraged to use the library, purchase books for
his own collection and read books written by different authors. Almost
every community hae a public library which offers opportunities for
learning through books, newspapers, magazines, pictures, films, film¬
strips, and records. The librarian is usually eager to help her
patrons. If the child is encouraged to utilize community facilities
and if he has books of his own collection, his chances of being suc¬
cessful in reading are greatly enhanced. Children should be en¬
couraged to become active members of children's organizations located
in the community, because it is through the participation in the work
of these organizations will the children learn cooperation, leadership,
and social responsibility. Failure to provide this time, space, equip¬
ment, and an atmosphere conducive to exploration does not foster in
the child developing powers of observation; It Impedes his ability to
do creative thinking, his desire and Incentive to meet problems and
to solve them.
We should encourage pupils to read as much as possible by
motivating their reading, and by providing them with material that is
suited to their reading levels and Interests. Fifty-two per cent of
the parents questioned In this study felt that the library was never
used to work on classroom assignments, also 58 per cent stated that the
bookmobile facilities are never used by the children. TWenty per cent
of the parents indicated the children enjoy reading books from the
library and 38 per cent only read easy books from the library.
Normal social development requires opportunities for develop¬
ing recreational interests and skills and for learning to play with
others to choose and respect leaders, and to follow the rules of the
games.
The data show that most of the children spent considerable time
using the recreational facilities even though the facilities were badly
demolished and unsupervised. There were three active organizations in
the community for the children. However, only 23 per cent of the
children held membership in the Boy and Girl Organizations and a Boys
Club.
Summary
Data presented In this chapter were concerned with the presence
or absence of home, community, socio-economic and behavioral patterns
which may Influence positively or negatively learning disabilities of
the children within the community.
Participating in this study were thirty-five parents, 14 males
and 21 females. Forty per cent of the parents were married; 52 per
cent were separated; 8 per cent were widowed and divorced. Seventy
four per cent of the parents were unskilled workers; 26 per cent were
skilled, and professional workers and one owned a business. The
majority of the parents had a salary range of $2000 to $3999 per year,
which is below the poverty level according to the iteyserling's report.^
Forty-nine per cent of the parents completed elementary school;
9 per cent completed high school; 6 per cent completed college, and 3
per cent finished a business school. There were a total of 103
children living in the homes of the thirty-five families.
Parents responses imply that their children's needs were not
specifically met in terms of the individual attention received a in
the classroom. Concurrent with responses to this effect, 66 per cent of
the parents expressed dissatisfaction with their children's progress
in school. The parents do, for the most part. Indicate some concern
about the school's program. It is felt that more attention should be
given over to instruction in basic school subjects since responses
suggest that participation in school activities consumes too much of
the pupils time.
Participating in parent-teacher conferences and P.T.A. activi¬
ties can help enrich the school's curriculum by interesting contributions
which parents may make to the school life. However, data show that 48
per cent of the parents never attend parent-teacher conferences, and
43 per cent of the parents never take an active part in P.T.A. acti¬
vities. These data reflect a more passive concern about the children,
since a previous section reported that the parents expeessed concern
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about the educational levels of their children.
Homework should be motivated by what does on In the classroom.
Forty-three per cent of the parents expressed the opinion that home¬
work assignments should never be given. However, where homework Is
not given on a regular basis parents could fall to know when there Is
or when there Is no homework assignment. The negative attitudes In
which the parents exhibited concerning the homework could very well
support the findings that only 12 per cent of the parents required
their children to establish a study period each day and that only 6
per cent of the parents provided a quiet place for their children to
study.
Play Is Important In terms of the opportunity which It provides
for a wide range of activities In which the children can engage. These
activities consist of group play, table games, dramatic plays and other
hobbles which will hold the Interest of the pre-adolescent child.
Ninety-two per cent of the parents stated that the children of the
community participated In group play, while 34 per cent were enthus¬
iastic about table games, and 14 per cent participated In dramatic
plays. Only 19 per cent of the parents stated that their children
participated In parties, trips and outdoor sports, while 28 per cent
were Interested In hobbles. One hundred per cent of the parents re¬
ported that the children looked at late shows on television, which
suggests that tired, exhausted children would be attending school the
next morning. A small percentage of reading materials such as books,
magazines and newspapers were purchased In the homes for the children,
however, the children were not deprived of the opportunity of reading.
if they desired, since library facilities are available.
Books appropriate for all school age children are stocked in
the library, these books offer opportunities for learning and re¬
creation. The community boasts of a public library and a bookmobile
which serve the children. However, the children of the community do
not appear to be encouraged to use the library, therefore, a major
resource wherein learning and recreation could be facilitated is not
being utilized. Fifty-two per cent of the parents expressed the fact
that their children never used the library to work on classroom assign¬
ments, still a larger percentage did not utilize the bookmobile and
its facilities. Since the children were not encouraged to use the
library facilities they did not enjoy reading books from the library
and 38 per cent of the parents stated that the children read only
easy books from the library. According to responses of the parents
concerning the extent to which available library facilities are used,
the lack of interest shown by the children in utilizing books and
library resources could be contributing factors in the development of
satisfactory predispositions for school success.
Exercises are healthy for the body and mind, and it is through
these activities that opportunities for developing recreational in¬
terests, skills and learning to play with others are realized. Eighty
per cent of the parents stated that their children spent more than two
hours at the playground each day, even though the equipment is badly
demolished and the playground is not supervised. Data reveal that the
recreational center, golf course and park were all used more than two
hours each day by the children. It would seem that these facilities
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hold the children's interest and attention from the time school is
dismissed until the parents are home from work late in the afternoon.
Community organizations offer many opportunities for children.
Many parents have not learned the advantages of these organizations,
therefore, have failed to encourage their children to become members.
Sixty per cent of the parents stated that their boys are not members
of the Boy Scouts, while 63 per cent of the girls are not members of
the Girl Scouts. These organizations are available to the community
under study. It is evidenced by the responses given that the children
are not participating in the community organizations. It is through
these organizations that boys and girls learn cooperation, leadership
and social responsibility.
The analyses of horns factors relevant to success In school and
of community factors which contribute to the experimental backgrounds'
and educational readiness of children have yielded evidence which
suggests that children of these environments may develop environ¬
mentally Induced learning disabilities. The implications of such data
and, of cource, the conclusion which has been drawn, is that in spite
of the educational efforts of the school, there persists in the im¬
mediate living environments of a number of children, conditions which
will negate the effectiveness of the most stringent of educational
programs•
CHAPTER III
SUMMARY, FINDINGS, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS
Rationale
There is sufficient evidence to show that disability in learn¬
ing is very often associated with adverse emotional conditions within
the family, such as parental hostility, parental rejection, neurotic
conditions, and separation of parents because of various reasons.
It is believed that the home and agencies which condition
the values, the attitudes, and behavior of children, must work to¬
gether to make education vital and productive. Instead of parental
complaint and criticism, there should be increased communication with
teachers and administrators.
Home background is a wide and embracing term which Includes
economic conditions such as relate to Income of the family, size of
home, sufficiently and regularity of meals, and sleep, as well as
varying human interactions between members of the household. The
home environment is structured by opportunities for play and for social
experiences of different kinds; the kinds of speech and language pat¬
terns of children which are Influenced by the parents, the attitudes
toward reading and writing, the amount of reading done in the home,
and whether or not books are made available at varying levels.
Learning ability has been associated with the number of books
in the home, the educational levels of the parents and the favorable
attitudes of the child and parent to the school. Parents of a child
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who is In difficulty with his subjects should encourage the child to
strive toward better performances in school but should avoid placing
pressure upon him. The parents should listen to the child read and
should be acquainted with some of the interests of the child in order
to be able to foster sensitiveness to the world around him*
Above all, where there are serious learning difficulties the
emphasis should be placed on a basis of continuous and engaging com¬
munication between the hone, the community and institutions serving
that community.
Evolution of the Problem
The problem pursued in this study grew out of the writer's
awareness of such a vast number of pupils each year who seemed to
have difficulty in learning, particularly those who had deficiencies
in all subject areas. Historically, the institution, thought to be
inferior, was blamed for the child's Intellectual capacity. Today,
the community and home are the centers of concern in terms of the
development of the child as well as in the school.
Contribution to Educational Research and Practice
After the ccmipletion of this study the writer hopes to be
better prepared to work with pupils who manifest learning disabilities
which may be attributed in part to home and community factors. Also,
this study should be valuable to other elementary teachers who are
interested in effectively coping with this type of child who is more
and more the focus of educational efforts.
7t;
Statement of the Problem
The problem Involved In this study was to Identify certain en¬
vironmental factors present In a selected southern suburban community
which might contribute to learning disabilities among elementary
school pupils*
Purposes of the Study
The purpose of this study was to determine the home and
community factors existing for the school age population of a southern
suburban community which have been found to be related to learning
disabilities. More specifically, the purposes of this study were:
1* To determine attitudes of parents toward the school.
2. To determine the extent of participation of parent-
teacher conferences and P. T. A. activities.
3. To determine provisions made for doing school assign¬
ments In the home*
4* To determine the kinds of hone activities engaged In
for recreational purposes*
5* To determine the extent of the use of recreational
facilities In the community*
6. To determine the extent that available library facilities
are utilized*
7* To determine the types of community organizations found
In the ccmununlty and the extent of pupil participation.
Research Design and Procedures
The Investigator employed a descriptive-survey method of re¬
search, utilizing the questionnaire technique for collecting data per¬
tinent to the study.
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The locale of this study was a community in one of the tdrcities
located in the southwestern part of Fulton County, located approximately
eight miles southwest of Atlanta. This predominantly residential sub¬
urban community has a Negro population of 4,900. As a result of the
Urban Renewal Program, 119 Negro families were dislocated with no pro¬
visions for relocation in this suburban area; however, a low income
housing unit is under construction to house 174 low Income families.
The subjects used in this study were thirty-five parents whose
children attend one of the two elementary schools which were located
in the ccxmnunity. These subjects had lived in this southwestern sub¬
urban community from one to twenty years or longer. A large number
of parents worked outside of the c<»imunity. There were a few who were
engaged in skilled labor, business or professional work. These few
included plumbers, welders, bricklayers, a dry cleaning establishment
owner and a teacher. However, most of the parents were engaged in
unskilled labor and domestic work. The Income of the subjects ranged
between $2,000 and $3,999 per year. The educational levels of the
parents of this community were low as was reflected by the nature of
the community and by the occupational status of a major portion of the
subjects selected for the study.
A questionnaire was constructed by the writer who attempted
to employ questions which should be suitable for obtaining data de¬
scribing £he hbmeiaAdgcdmmunity factors which might be related to
learning disabilities among its children. These questions were based
on the purposes of the study. The construction was such that opinions
could be indicated by checking the various items with a minimum of
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writing. The questionnaires were given to a group of parents, not
to be used in this study for validation. The questionnaires were
validated for adequacy of construction and returned to the writer.
They were delivered by the writer to the thirty-five parents se¬
lected for the study for their opinions. The subjects were asked
not to sign the questionnaires as names were not necessary. The
thirty-five questionnaires were returned to the writer.
Summary of Related Literature
The summation of related literature pertinent to this study
revealed the following facts:
Some environmental and instructional factors may result in ed¬
ucational disabilities. Environmental factors may not provide a back¬
ground which is adequate for academic success or Instruction. The
child may become handicapped with learning disabilities if he falls
to learn an essential technique, a phase of the reading program over¬
emphasized, or he is persisted in a false approach or his interests
and goals are conflicting to the point that learning does not seem
worth the effort.
Authorities argue that the development of adequacy in basic
school learning is a cooperative enterprise shared by home, school,
and other agencies concerned with the growth and development of chil¬
dren. During the early years, the child's security, his ability to
achieve successful completion of activities, his ability to follow
directions, his basic language usage, and his background of under¬
standings are developed in the home. If the members of the family
group are quarrelsome, overexacting, overprotectlve, or inconsistent.
74
the child Is quite likely to come to the educational scene ill-
equipped to acquire such complex learnings as reading, arithmetic,
spelling, written and oral expression.
Teachers are aware of the insecurities of the pupils in
their daily work with them. In many cases the reasons for the in¬
securities are clearly apparent. In one school district the cause
may be found in a high percentage of broken homes and poor living
conditions. In another situation parent's anxiety, stemming from
low family Income, economic and cultural insecurities, may also be
reflected in the children.
The home should give its children a sense that they belong
and Include them in the plans and thoughts of the group. The young.
Immature child is dependent upon the home for everything: food,
shelter, clothing, warmth, and joy. It is most important that the
home provide a sense of security.
The child who is fortunate enough.to be raised in a community
that is concerned with the educational opportunities of its children
will be more likely to have a highly successful educational career.
The education of children is a community responsibility. Community
support of education is reflected in the quality of the educational
outcome.
The child should be helped to discover his capabilities. He
should be taught respect for a healthy body and encouraged to practice
good health habits. He should be taught to realize that late hours,
emotionally loaded television, and Irregular or inadequate meals means
a sleepy exhausted child not ready for a profitable school day.
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The recreational facilities and resources should be made
available for the schools and citizens because all have a positive
influence upon the educational growth of the children within the
community*
Education is a social adaption* There seems to be three
elements in the process* First, the Individual must have those
experiences which makes him feel at home in his group* This may be
referred to as the establishment of social root or security* It
is largely as emotional component* ks a second element the lndi>
vldual must find a way of partaking in the culture of which he is a
part* This participation begins with the family, extends to the
school and neighborhood, but must include participation* Third,
the individual should have those experiences which would cause
him to be critical of the environment or culture of which he is
a part*
Summary of Basic Findings
Findings will be presented pursuant to purposes for which
the study was designed and Implemented*
1. From an Investigation into the attitudes of parents to¬
ward school it was found that:
a) Twenty one, or 60 per cent of the parents are of the
opinion that teachers gave too little attention to
the child while 8 or 24 per cent of the parents felt
that teachers seldom gave attention to the child.
Six parents or 16 per cent expressed the opinion
that teachers never gave individual attention to
the child*
b) Seven or 20 per cent of the parents expressed
satisfaction with the progress of the child;
four parents or 12 per cent stated that they
were seldom satisfied with progress of the child;
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and 20 or 66 per cent of the parents expressed
total dissatisfaction with the progress.of the
child.
c) Twenty parents felt that often there were too
many school activities; 9 or 25 per cent responded
that seldom were there too many school activltes;
while 4 or 12 per cent of the parents felt that
there were never too many school activities.
d) Eighteen parents, or 51 per cent Indicated that
they were often concerned about the program of the
school, whereas 9 or 25 per cent of the respondents
noted that the||r were seld<»a concerned about the
school's program. Only 5 or 17 per cent of the
parents felt no concern about the school's program.
2. From inquiries concerning the extent to which parents
participate in parent teacher conferences and parent-
teacher-associatlon activities, responses Indicated
that:
a) Eight or 24 per cent of the respondents indicated
that they often attended parent-teacher conferences
while 10 or 28 per cent of them said that they seldom
attended such conferences. Seventeen or 48 per cent
of the parents reported that they never attended
parent-teacher conferences.
b) Seven or 20 per cent of the parents report frequent
attendance to parent-teacher association activities.
Seven or 20 per cent reported that they seldom attended
such activities. Sixteen or 43 per cent of the parents
stated that they never participated in P. T. A.
activities.
c) Nine or 25 per cent of the parents expressed the
opinion that by participating in F. T. A. activities
they were often aided in the guidance of the child
although 13 or 38 per cent of the parents felt that
P. T. A. activities never helped with the guidance
of the child. Nine or 25 per cent of the parents
Indicated that seldom was aid received from P. T. A.
activities in the guidance of the child.
d) Seven, twenty per cent, of the respondents felt
that they were made aware of the progress of the
child through participation in parent teacher con¬
ferences and F. T. A. activities. Five or 14 per
cent of the parents felt that such an awareness
resulted from parent teacher conferences and P. T. A.
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activities while 18 or 52 per cent of the parents
did not think that parent teacher conferences or
P. T. A. activities contributed to awareness of the
progress of the child in school*
3. Responses to questions concerning provisions made for
doing homework yielded the following data:
a) Twenty-three per cent of the respondents felt that
homework should be given often; 12 or 34 per cent
of the parents thought that home work should be
given Infrequently; while 15 or 43 per cent of the
parents felt that homework sho&ld never be given.
b) In terms of awareness of homework assignments
given to their children* 6 or 17 per cent of the
parents stated that they were often aware of the
assignments; 12 or 34 per cent reported an in¬
frequent awareness of homework assignments but
12 or 39 per cent of the parents reported that
they were never aware of such assignments.
c) Six or 17 per cent of the parent responses stated
that their children were given too much homework;
and 34 per cent or 12 parents did not feel that
the child was given too much hcnnework.
d) Concerning parental requirements for study periods*
it was found that 12 or 34 per cent of the respond¬
ents stated that they required study periods at
home each day; 13 or 38 per cent stated that they sel¬
dom required study periods; while 10 or 28 per cent
of the parents did not require periods of study for
the child each day*
e) Four or twelve per cent of the parents said that
they provided their children with a quiet place to
study; 12 or 34 per cent of the parents seldtmi made
this provision while 19 or 54 per cent of the parents
never made this provision*
4* The research into the kinds of hcmie activities in which
the children engaged yielded the following data:
a) Thirty-two or 92 per cent of parents reported that
their children participated in group play while 3 or
8 per cent indicated that their children did not engage
in group play activities*
b) Twelve or 34 per cent of the responses indicated that
their children participated in table games while 23
or 66 per cent of the responses were negative in
this report*
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c) Five respondents reported that their children partici¬
pated In dramatic play vhlle there were 28 or 81
per cent who reported that their children did not
engage In such play.
d) Six or 17 per cent of the parents noted that their
children attended parties but 23 or 66 per cent of
them reported that their children did not so engage
themselves.
e) Twenty-five, or 72 per cent of the responses re¬
vealed that their children never went on trips while
the remaining participants did not respond to the
question.
f) Thirteen or 38 per cent of the parents responded
positively while 17 or 48 per cent of the parents
responded negatively to the query as to whether
their children participated In outdoor sports.
g) Ten or 28 per cent of the parents noted that their
children had hobbles: 17 or 48 per cent of the
parents Indicated that their children did not so
engage themselves.
h) Thirty-five or 100 per cent of the parents revealed
that their children watched a late television show
occasionally.
1) Fifteen or 43 per cent of the parents stated that they
provided their children with books to read while 20
or 57 per cent reported that they made no such pro¬
visions. Concerning other types of reading matter
provided, 10 or 28 per cent stated that magazines
were provided, 8 or 22 per cent reported that news¬
papers were provided.
5. The extent to which available recreational and library
facilities were used was reflected In the following re¬
sponses:
a) Fifteen or 43 per cent of the parents said that their
children spent only 2 hours per day on the playground;
6 or 17 per cent reported more than 2 hours per day
spent by their children at a recreational center; and
3 or 8 per cent reported that their children used the
golf course and the public park.
b) Six or 17 per cent of the responses revealed that their
children often used the library to do homework assign-
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meats, while 10 or 28 per cent of the responses
stated that their children seld<Ha used library
facilities for this purpose* Eighteen, or 52
per cent of the responses revealed that the
library was never used for this reaion.
c) Five or 14 per cent of the parents noted that
Bookmobile facilities were used often; 7 or 20
per cent reported that seldom was this facility used
by their children; and 20 or 52 per cent of the
responses indicated no use of the facility at all.
d) Seven or 20 per cent of the parents stated that
their children enjoyed reading books from the
library with 13 or 38 per cent of the responses
indicating that the children read only easy books.
Only 4 or 11 per cent of the reports indicated thht
the children read only easy books. Four or 11 per
cent of the parents indicated that seldcm did their
children enjoy reading books and 16 or 47 per cent
of the parents reported that their children never
read books from the library.
6. An investigation into the types of community organizations
which were available and the extent of participation in
them yielded the following data:
a) Girl Scouts, Boy Scouts, and Boy's Clubs were present
in the community,
b) Twenty-one or 60 per cent of the parents reported
that their children were Boy Scouts,
c) Seven or 20 per cent of the parents reported that
their children were Girl Scouts.
d) Five or 14 per cent of the parents stated that
their boys were members of the Boys Club.
Conclusions
1* An interpretation of the findings into the attitudes of
the parents toward the school would seem to warrant the
following conclusions:
a) Since a majority of the parents were of the opinions
that teachers gave too little attention to their
children phen It is concluded, that the parents
of the community manifested adverse attitudes to¬
ward the school.
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b) Because better than fifty per cent of the parents
felt that there vere too many school actlvltes then
It would seem apparent that the parents felt that
there were too many school activities which occupied
the child's time, other than academic concentration*
2* An analysis of the findings concerning parent-teacher con¬
ferences and parent-teacher association activities parti¬
cipation would seem to warrant the following conclusions:
a) In view of the ntunber of parents who reported that
they seldon or never attended Parent-teacher conferences
and/or association meetings* it may be concluded thilt
participation in parent-teacher activities was minimal. .
b) It was further concluded that the parents under study
felt that there were few, if any, benefits realized
from participating in parent-teacher activities since
a majority of parents reported that they seldogi, if
ever were aware of the school progress of their chil¬
dren as a result of participation in these activities.
3. The findings concerning homework factors would seem to
warrant the following conclusions:
a) Since the larger percentage of the parents felt that
homework should be given Infrequently or that home¬
work should never be given, the writer concluded
that in the opinion of the parents homework should
be discontinued.
b) It was concluded that parents tended to discourage
pupil engagement in homework assignments since only
about one-third of the respondents indicated that
they always required study periods at home. The
majority of the parents reported that they seld(»n
or never provide study periods in the home.
c) In view of the fact that most parents reported that
they seldffiu provided for a quiet place for their
children to study or never made such provisions,
then it may be concluded that the parents made few
conscious efforts to facilitate the completion of
school assignments in the home,
4. The findings into the kinds of home activities in which
children engaged in would seem to warrant the following
conclusions:
a) If the majority of the parents stated that their
children engaged in group play for recreational
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purposes In the h<Mne» then group play can be con¬
sidered one recreational activity in which the chil¬
dren participated to a great extent. Similarly,
television viewing must be considered an activity
which is popular as a home recreational activity
since all parents report that their children watched
even the late show on television occasionally.
b) More parents than not reported that their children
did not go on trips, nor attend parties, nor de¬
veloped interests in hobbles, table games, reading
or dramatic play; therefore, the writer concluded
that the aforementioned were not engaged in as
activities for home recreation to any great extent.
5. The findings as to the extent to which available recreation¬
al and library facilities were used would seem to warrant
the following conilusions:
a) It was concluded that although library facilities
and a Bookmobile were availably in the community
under study, that the use of these facilities by
the children of these parents was minimal. The
greater number of the parents reported that their
children seldom or never used library facilities
nor the Bookmobile.
6. The following conclusions were drawn in terms of the types
of community organizations which are available in the com¬
munity and the extent of participations in these organi¬
zations.
a) Since more than one-half of the parents reported that
their boys were not members of the Boy Scouts and 80
per cent of their girls were not members of the Girl
Scouts, then these organizations which are located
in the community are not being utilized by members
of the community to the fullest extent.
b) A similar conclusion may be drawn about membership
in the Boy!$ Club.
Implications
The findings and conclusions would seem to suggest the follow¬
ing implications:
1. Parents who responded to the questionnaire were not
satisfied with the progress that their children were
making in school. These feelings of dissatisfaction
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may imply that these parents, who have been classified
as socially, economically, and educationally deprived,
do hold some basic, positive value for educational
achievement*
2. Generally parents are concerned that their children
engage in a maximum of academically oriented activities
rather than varied activities which may have been planned
to achieve objectives other than those lieiating to intel¬
lectual competence.
3. The apparent Interest in the progres of their children,
and the expressed concern about the conduct of the
school;s progress tends to be a passive, though negative,
attitude on the part of respondents to the questionnaire
used in the study.
4* Parent-teacher activities, conferences and the P. T, A.,
do not appear to impress the participants of this study
as vehicles for activating their concerns for the pro¬
gress of their children and the conduct of the school's
program.
5. Parents participating in this studydid not appear to
regard the home as a place where pupils should engage
in educational activities; nor did they appear to re¬
late the development of good homework habits and con¬
ditions to academic success.
6. For the most part, parents did not appear to understand
the essential values of: (a) providing a variety of
reading materials suitable for children, (b) encouraging
the use of library facilities made available in the
community, (c) developing consistent rest and food
patterns such that the child would be physically able
to attend the study tasks required of him at sbhool,
and (d) providing games and play materials which might
require the exercise of some more direct Intellectual
activity.
7. A majority of the children of the respondents in this
study have not become enjoyed experiences beyond the
confines of the immediate community except vicariously
through television viewing.
Recommendations
The findings, conclusions, and implications would seem to
suggest the following recommendations:
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1. That the parents and teachers take a different outlook on
the total school program, and their communication with
each other. The child's progress in school should be
facilitated by parent-teacher involvement where both
school and home can work together for the welfare of
the child.
2. That the community should put forth every effort to
provide adequately its young citizens with usable re¬
creational facilities, and more organized activities.
3. That parents, school personnel, and community or¬
ganizations stimulate an interest in taking and pro¬
vide means for trips to concerts, to museums, to
zoos, and other points of interest.
4. That parents itake an effort to provide a variety of
suitable reading materials for their children, or
encourage the use of available library facilities.
5. It is further recommended that through parent-teacher
contacts, the essential values of consistent rest and
food patterns, as well as quiet study corners and
periods of study, be focused upon and that seme action
be taken to correct deficits in these areas.
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This questionnaire has been constructed to secure your opinion
as to what extent home and community factors might be rela ted to
learning disabilities among pupils in your community*
This questionnaire has been constructed so that your answer
may be checked by simply placing an X with a minimum of writing re¬
quired .
GENERAL QUESTIONS:
1. What is your sex?
a
_____ Male b _____ Female
2. What is your present marital status?
a Married c
______ Divorded e ____ Widowed
b
_____ Separated d _____ Deserted




_____ Female d _____ Age
4. What is your educational level?
Father Mother
Did not complete elementary school? _____ ______
Completed elementary school ___ _____
Did not complete high school _____ _____
Completed high school _____ ___
Did not complete college _____
Completed college _____ _____
Completed business school _____ ______
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5. What is your salary range per year?
a
______ $500 - 999 d $2000 - 3999 e Over $6000
b 1000 - 1999 d $4000 - 5999
6. What is your occupational status?
a
______ Skilled c _____ Professional
b Unskilled d Business
7. Length of time lived at present location
a
_____ Below - 1 c ______ 6-10 e _______ 16 - 20
b 1-5 d 11-15 f Above 20
8. Behavioral patterns of the children
a
______ Does he jump rapidly from one thing to another?
b Is it difficult for him to keep to tasks until completed?
c
______ Does he give everything a fair trial?
d
_ Does he show overactiveness?
e
____ Is he hysterical and high strung?
f Is he cheerful and chirping?
8 _ Does he appear unhappy unless playing with others?
h
_ Does he act on the spur of the moment?
i
_ Does he take part in conversation in the home?
J
_ Are the children allowed to go grocery shopping with parents?
k Is he critical of authority?
9. Parent's attitudes toward the school Often-Seldom- Never
a
______ Teachers gave too little individual ,
attention to child
______ _____ _______
b Parents were satisfied with progress”
of child
c





_____ Parents were concerned about the school
program _
10. Parent-teacher conferences and P.T.A. activities
a
_____ Do you attend parent-teacher conferences? _
b




_____ Participating in P.T.A. activities
help parents in guidance of child __
d
_____ Are you aware of child's progress in school
by participating in parent-teacher con¬
ference and P.T.A. activities?
__
11. Homework for pupils
a
_____ Should child be given homework? __
b
_____ Are you aware of homework assignments given?
c
_____ Do you require your child to have a
study period each day? __
d
_____ Does your child have a quiet place to study?
12. Home activities for recreational purposes
a
_____ Group play _
b








_____ Is he interested in hobbies?
f
_____ Does your child look at late show on T.V.
Do you provide your child with reading materials






13. Use of library and bookmobile facilities
aa
_____ Do the children use the library to work
on extended classroom assignments
b
. Do the children use the bookmobile faci¬
lities?
c
_____ Does he enjoy reading books from the
library? ____
d
_____ Does he only read easy books from the
library?
14, Use of recreational facilities In the community _____
Less than two hours More than two hours







_____15.Community Organizations Yes No
Boy Scouts _____ _____
Girl Scouts
Boys Club
